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who are struggling to manage conflict in their schools

and communities. Engaging in their answers may create

opportunities for reflection and inspire a connection with

others. The questions can be read before, during, or after

reading each chapter of The Principal’s Guide to Conflict
Management; they may also be effective when using the

book as a book study for a professional learning team.

Chapter 1: Conflict in Schools

1. What is your history with managing conflict? Do you find it to cause
anxiety and stress, or do you thrive under its pressure?

2. Think about a time you have experienced positive, productive conflict.
What was the outcome?

3. Now think about negative, damaging conflict. What was the outcome?
What is the difference between this outcome and a positive, productive
one?

4. Differences in opinion, philosophy, and teaching style are some
examples of how conflict might arise in a school setting. Think of a time
you were in conflict with a colleague. What made compromise difficult?
Were you able to come to a resolution?

5. Long-term damage can be a residual effect of unresolved conflict.

What approach might help us avoid this long-term damage?



6. This chapter makes a distinction between intervening and managing
conflict. Do you think there is a difference? Why or why not?

7. There is also a distinction between conflict and disagreement, conflict
and confrontation, call out and call in. Think about some ways these
distinctions manifest themselves with teachers and parents. If you are
using this study guide as a PLC group, you might find it fun to role-play

the differences with your colleagues!

Chapter 2: Complications of Conflict

1. Do you think the “Four Tens” rule might be helpful to you? How might
you begin using it in professional situations? Think of how it might help
you in personal interactions and relationships, too.

2. Conflicts can grow when there are disparities with how other people
approach their work, both in beliefs and in action. Besides the ones
listed, have you experienced other philosophical differences between
people? Can you find a common theme with these differences?

3. How can a principal manage conflicts between teachers with wildly
different work ethics? How can we lead effectively when teachers’
expectations of one another are misaligned?

4. Consider if you (intentionally or unintentionally) create a competitive
culture in your school. How can such a culture cause problems in a
school setting?

5. Do you find HALTS to be a trigger for conflict in your school? Think about
if you have a good handle on these situations and, if not, how you might
begin to improve when you are feeling HALTS. Also consider how you

might address HALTS feelings in others.



6. Listening to others requires discipline and empathy. Consider ways you
can commit to being a better listener.
7. How can the seemingly opposite strategies of “have real-life

conversations” and “document” both be part of conflict resolution?

Chapter 3: Mindset Skills for Successful Conflict Management

1. Principals might make a concerted effort to improve their professional
mindsets and habits. This chapter includes suggestions for specific
mindsets and offers a reflection on each. Using the questions provided
in the text, review the effectiveness of your mindset regarding:

a. Patience

Poise

Eloquence

Curiosity

Confidence
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Empathy

Trust
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Attentiveness

Clarity
j- Equanimity
k. Character
l. Acceptance
2. Review the “tiers of clarity” and consider how you might manage a
particular conflict. Consider specific scenarios in which you might
orchestrate, oversee, or facilitate a conversation— or scenarios in which

it might be best to do nothing at all.



3.

Think about the space in which “things that matter” and “influence
potential” overlap. This is where you will find your productive focus. How

might this increase your influence during a conflict?

Chapter 4: Anticipate, Analyze, Act: A Process for Mediating Conflicts

1.

This chapter outlines a process for mediating conflicts. Before using it,
let's acknowledge that a neat, clean circle of steps will only work if it is
circular and continuous. How might you “enter the circle” at various
points, depending on different situations?

The first step is “anticipate.” What are some situations currently
occurring in your school that might lead to eventual conflict?

How might you step in and proactively address these conflicts before
they become a larger problem?

What is the value of standardized systems, processes, and protocols as
principals prepare for conflict?

Do you agree that it is possible to build a culture that embraces
productive conflict? Think about your school. Are there teams or
departments that naturally do so? How might you help other groups
emulate this culture?

The second step of the cycle is “analyze.” Learning about a conflict’s
antecedents and effects allow for deep understanding and a
disciplined response. How can you check your own mindset when you
are analyzing conflict?

In thinking about a recent conflict you've had in your school, delineate
between the facts and the feelings that were involved. As the conflict
unfolded, did the two seem to overlap? In the future, how might you
keep them separate?

How can teamwork support in the “analyze” stage of this process?



9. When getting to the “act” part of the process, what do we mean when
we say “no action is an action”?

10. How can setting your environment and setting your intentions support
your action?

1. Have you ever rehearsed before going into a complicated
conversation? Explain how it helped.

12. Follow through is an essential part of managing conflict. Think of a time
you did— or did not—appropriately follow through after acting on a

conflict. How did your action affect the outcome?

Chapter 5: Conflicts Between Teachers

1. When thinking about the missteps identified in this chapter, are there
any additional missteps you've made in the past? How did they
increase the negative impact of the conflict?

2. Do you believe you can create a culture of natural internal mediation
between teachers? If so, how have you seen it manifest itself in positive
ways?

3. Consider how the “anticipate-analyze-act” cycle might help you with
situations in which you need to directly intervene in a teacher conflict.

4. Have you ever intervened in a conflict too quickly? What do you think
might have been different if you had waited?

5. Do a quick internal audit of some teacher conflicts that have crossed
your desk. Do you see a common theme? What might it tell you about

the culture of professionalism within your staff?

Chapter 6: Conflicts Between Students



1. Student conflict rarely exists in isolation, because other stakeholders
often get involved. How often do conflict situations in your school
become complicated by input of peers, parents, and teachers? What
might you do to alleviate this problem?

2. There is great productivity in empowering students to work through
conflicts themselves. How might teachers and principals encourage this
approach?

3. Knowing that “discipline” means “to teach,” how might you determine
when conflict is best resolved through teaching as opposed to the
traditional school definition of disciplining?

4. Teachers are the main point of influence with students. Do teachers in
your school “own” the conflicts of their students? If not, how can you
shift expectations so they begin to do so?

5. Do you have a typical process for investigating and analyzing conflict?
Do you feel confident in working through the steps of an investigation? If
not, how can you increase your confidence?

6. Many principals feel burdened by social media’s contribution to
conflicts between students. There are suggestions in this chapter to
help principals alleviate this burden. What other strategies might work?

7. Are there identified staff members who can help you with conflict
resolution (counselors, behavior analysts, social workers)? If your school
has no staff allocated to help in this way, are there creative ways you
might add this type of support role to your staff?

8. Depending on your school, parents may have significant influence on
how student conflict unfolds. Do you feel you have a way to

anticipate-analyze-act in response to parent input?

Chapter 7: Conflicts Between Staff and Parents



1. Most principals have strong relationships with parents, and trust is
firmly in place, yet these same principals can feel overburdened by the
small percentage of parents who resist a partnership. How can the
anticipate-analyze-act process help you manage this small but
formidable percentage of parents?

2. Take a careful look at common missteps principals make when working
with parents. Do you or your teachers engage in any of these? Is there a
way you can hold one another accountable when they occur?

3. Teachers tend to have the trust of parents, while school administrators
are sometimes looked at with suspicion or distrust. How can you
support teachers during difficult parent interactions while also letting
them take a lead role in handling the situation?

4. Reaching out to parents, listening to their concerns, accepting their
viewpoints, and focusing on students are a few ways we can
proactively build trust with parents. Think of the other suggestions in this
chapter. Do you feel especially skilled in any of them? Are there areas
you'd like to improve? How might you go about doing so?

5. What do you feel about the “one percent”? Has there been a parent who
made you want to leave education? What strategies helped get you

through the worst moments?

Chapter 8: When the Conflictis You

1. Bad days happen. The weight of these days can feel lonely, especially if
the school’s culture is one that causes additional stress or toxicity. If you
are in this situation, how does “Go where you're wanted” apply to you?

2. In direct contradiction, what does “Bloom where you're planted” mean

to you?



Think about how you might audit your leadership, either formally or
informally, to identify patterns and make leadership changes. How
might those changes help you anticipate and avoid common
missteps?

When you analyze your leadership, either internally or with a trusted
team member, do you see ways you can strengthen your reputation as
a leader?

As shown in the anecdote about the principal who was unaware of the
ways he was breaking trust with his staff, sometimes we don't even
know when we are making missteps. How might you find a coach to
help you through these blind spots?

Look at the image of the three-legged stool. Is your professional stool
balanced? If not, how can focusing on integrity help?

How do you typically respond when you are criticized for your
leadership? Think of how you can both learn from criticism and stay
confident, strong, and effective as a leader.

How might your own bias affect the trust others have in you? Are there
common trends in conflict that might point to bias you didn’t even know
was there?

How do you accept and respond to unresolvable conflict?

Chapter 9: Clarity and Confidence

1.

This chapter contains multiple examples of when people say things
they don’t actually mean. Read through these common statements and
recall a time they were said to you. With these scenarios in mind, do you
agree with what the speaker might actually mean when they use these

phrases?



. If so, how might it change your response? What impact will it have on
your relationships with staff, students, and parents?

. If you have ever been part of a conflict that turned combative, how
have you responded? Upon reflection, what would you have done
differently? Could anticipate-analyze-act have helped your response?
. Have you ever considered what makes you feel appreciated,
complemented, and valued? How are you different from the needs of
the people with whom you work?

. What does “lead around” apply in your building? Are there situations in

which this is the most helpful response?
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